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The Write Stuff

Transforming the teaching of writing




What is it?

The Write Stuff is an approach to planning and teaching writing. It is NOT a scheme of
work.

The teaching of writing is looked at from three different zones of writing.

Teach writing more like teaching maths.

The Write Stuff outlines O O
The Three Zones of Writing

THE TOOLS OF WRITING




The Writing Rainbow

1. Ideas — The Fantastics system uses a child-friendly acronym to represent the nine idea lenses
through which pupils can craft their writing.

2. Tools — The tools of writing are the grammar rules of our language system. The Grammaristics
are an accessible way to target key weaknesses in pupils’ grammatical and linguistic structures.

3. Techniques — The Techniques of writing are brought to life by the Boomtastics — the magic
ingredients children need to begin developing their unique writing voices.

The Write Stuff outlines (<> ]
The Three Zones of Writing




The Writing Rainbow

= #Writifig Rainbaw .




The Three Zones of Writing Techniques
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Lesson Structure

A learning chunks model

Initiate Phase — this is the part of the lesson where the teacher initiates pupil interest and engagement. The core
purpose is to inspire and captivate pupils’ attention e.g.

Drama conventions - hot seating, freeze framing, conscience alley, role of an object in the story
Artifacts relating to the story or non-fiction text such as a letter from a character, items in a character's pocket, map.
Music - to enhance mood

Film — short animation to be used as a context for writing

A powerful piece of written text

Pictures from books that can be explored together

Newspaper article or real event to inspire writing

An imaginary artifact e.g. a dragon’s egg.

An experience in the community e.g. a walk in the woods, visit from a visitor

Have words ready in this session for the children to use...Grandma Fantastic!




Lesson Structure

A learning chunks model

Model Phase — this is the part of the lesson where the teacher models a sentence closely that outlines
clear writing features and techniques.

e.g. the teacher would write after having done a stimulus on ways Red Riding Hood might walk...

Happy Little Red Riding Hood walked through the bright green forest.




Lesson Structure
A learning chunks model

Enable Phase — this is the part of the lesson where the pupils write their sentence
following the model.

This is their opportunity to apply the skills just taught. They can also showcase
previous learning.

Throughout a unit the children should have the opportunity to showcase:

Decoding, phonics, spelling, vocabulary, text structure, sentences, grammar,
comprehension, punctuation and cohesion.

e.g. taking the teacher’s model and apply their own vocabulary.

Excitedly Little Red Riding Hood strolled through the inviting green forest.
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Teaching Sequence

with Experience sessions and Sentence Stacking mapped in

Plot point is a small chunk
which we write about.

You build in a few
experience lessons.

During experience sessions
there are NO writing activities.

You don’t need to plot point
all the parts of a book.

Key:
S = teaching sentence chunks '

Teaching Sequence

oo oo f o
Iy [ v N oavs ||t DATs
(5] (5] (5]
mother asks her to Forest visit/ The journey The wolf arrives
visit Grandma experience to Grandma at Grandma's
[ o o o e e ! o o e e e ! e e e ! e b o g
Toavs || oave || oavr | |1 v

(5] (5] (s
Wolf day Grandma eaten Looking closer Hu?ht:rds:vm
e o o o ) e ! o o e ! e ! ! e e e ! e b o g
“oavs | |7 oavw || oan || oave
7/ / / /
Independent Independent Independent Independent
Writing Sequence Writing Sequence Writing Sequence Writing Sequence
e o o ) e ! L e e b ! e ) ! b b g
T oavis | | oavw | |T obaris | | oavie
7/ 7/ / /
Independent Independent Independent Independent
Writing Sequence Writing Sequence Writing Sequence Writing Sequence

English
Lesson

Sentence
Stacking
Lesson

Experience
Lesson

Independent

¥ Writing
Sequence

(see appendix)

Teacher takes control of
plot point chunking.

A lesson is hooked
around a plot point.

Reveal plot points slowly so the children only write
about the plot point they are on. Hold them in the
writing plot point...you can have a writing challenge for
the more able to hold them in the plot point.

The teacher hold their hands
at plot points.

Plot points help us on the

craft and construction of
sentences.




Narrative Map

Plot points

Step sentences- the teacher can

give these to help join up the plot
points.

Character
Highs Narrative Map Based on this book
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to visit Grandma Grandma at Grandma's
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Step sentences help with high
order cohesion e.g use although,
after, despite

the day

To understand how to
use this map, please
read the page titled
‘Narrative Journey'.




Plot Points

6 plot points = 6 writing lessons
No more than 9 plot points!

Each chunk is fast
paced.

We only model
one or two
sentences.

We never ask
children to write
unless we model.

In between each
chunk the children
come back to the
teacher.

Example of ONE lesson.

Each chunk is approx. 20

minutes long.

Sentence Stacking Lesson 1

Learning Objective:

20 minutes

Learning chunk 1

20 minutes

Learning chunk 2

20 minutes

Learning Eﬁun| 3

E I Mother asks
DAY 1 her to visit To write effective sentences for our story.
Grandma
9 Steps to Success:
Mother asks her 1o . .
visit Grondma Plot Point 1 Positive adjectives / ‘who' clause .
Dialogue
Simile 8

Initiate

Positive \)
adjectives / "who’

Dialogue

Teacher madel: One day, her
mother said, "Grandma s sick.
Please go and see her.”

o simie

EYFS and Year 1 each chunk can be
shorter 10 — 15 minutes.
The teachers may complete two
chunks if this is more appropriate.




What do books look like?
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Sentence Stacking

Lessons concentrate on the teaching of writing with a sharp focus on the craft and
construction of sentences. Each Sentence Stacking lesson is organised into three
learning chunks as already discussed. Sentences created by pupils should be
celebrated and examples used to form a large class Sentence Stack. This Sentence
Stack should build over the duration of the unit to display the whole piece of text.
At the end of each session the teacher chooses a sentence from each chunk, from
different children’s books, to write up and display on the board. Name labels are
added thanking the children for their work.
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Independent Writing Success Criteria

Pupils should be provided with success criteria prior to independent writing.
Success criteria should be chosen from the teaching points covered in a unit

After the plot points have been ta ught the Children are then and could be identified together by looking at your class Sentence Stack.
encou raged to Write independently. Success criteria should include a mix from the ‘Three Zones of Writing'.
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Example

Day 1
The success criteria is co-created with the children.

Example B i
Children use words and/or pictures on their plot point plan. | Feelings O

|Add descrption)

A plot point makes a paragraph. s OO

Character Narrative Map |Add description]
Highs
This is a blank planning grid for you to plan your character and plot point sequence.
+10 (Please decide how many plot points are needed before asking children to start planning) ( \
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Independent Writing

After the plot points have been taught the children are
then encouraged to write independently.

Day 2

. . . . . Position success criteria with | +
Children take the success crltgrla and their plot point aatin | Eeahive Kitentioh 1 X Fronted adverbid
map — how many plot points link to how many success the map.

ar - ; [
criteria the class came up with together. . Positive fronted adverbial |

- Negative simile 7< Simile
Each plot point needs a positive or negative intent. i J

Children can use flaps of paper stuck on top of their
plot point map, sentence strips or post it notes.




Independent Writing

Plot Point Success Criteria Sentence
1 Positive Intent peaceful
quiet
tranquil

The small, quaint cottage sat
peacefully in the middle of

dense forest.

After the plot points have been taught the 5 SR R .
) : P
children are then encouraged to write ohiny
|ndependent|y. & special
A crown. A sharp crown. A
Alliteration sentence

Day 3 and 4 (approx.)

sharp, shiny crown. A sharp,
shiny special crown for the

Children now start planning their plot i
points, by planning out their sentences. ’ B -

They think about suitable word choices. = - = 2
This can be done on the plot point map or ‘-‘-f Y~

a separate sheet in their book. 1 g o)

) »
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Independent Writing

Children need to
watch the
teacher editing.

After the plot points have been taught the
children are then encouraged to write
independently.

Day 5

Children now start writing by putting their
plot points together. One plot point makes
a paragraph. Approx. 10 minutes to write
a plot point.

Children should be held in these plot
point moments as it helps them to
organise their time.

The timings can be
changed — for example

spending two sessions
editing.

Editing
Day 6

Children now edit their work. Three ways to edit:

Es E. Es
Revise Re-write Re-imagine
Spelling *Sentence* Add more!

Punctuation Tell me more!

(this is like our pink highlighting)

Grammar




Thesaurus Thinking

Building vocabulary

Example Role Play Corner — Three Bears House

Building language acquisition Have a cup with lollipop sticks in it.
: - - Ask the question on the wall ‘How did the bears
?
Always consider is it ambitious: foel?’

Feeling words written on the lollipop stick.

Use the 10 page thesaurus.
Children become word collectors
and collect words that would go

with each of the Fantastics.

Always think about positive and
© negative intent.




The Shade ‘O” Meter

Always think in maths language!

more more
than SERAle than

excited

elated
thrilled

Shows intensity of writing. overjoyed
delighted

happy
jolly
enthusiastic
animated

Teacher models this with the children and Rvaly
they can chot (chat and jot) any words they : ;ﬁ:’d
might want to use later in their writing. T

Choose words deliberately.

Chotting is paired writing and talking. It
takes place in the initiate phase.




The Shade ‘O’ Meter

Language Choices

Think about Little Red Riding Hood as she is
walking through the forest on her way to
Grandma’s. How is she feeling in the forest?
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The Shade ‘O" Meter

Language Choices

Children need more structures to help them as they often can’t feel some things in what they read.
Use books from their reading to collect phrases. The children can then file away their ideas or the

teachher can e.g. Why don’t you write me an action sentence? Why not borrow a sentence by this
author...

Examples
The sky turned to bruises and looked like... (Micheal Morpurgo)

He dodged around massive trees. He skipped over roots and brambles. He bent low to flash under
boughs and brambles. He had wings on his feet he ran so fast. The Minpins — Roald Dahl (action)

He smelt like something bad was going to happen. Malamander — Thomas Taylor (smelling)

There had been music in the dining hall, and it was music so loud and so good that nobody had noticed @
the water flooding in over the carpet. The violins went on sawing for some time after the screaming had
begun. Sometimes the shriek of a passenger would duet with a high C. Rooftoppers — Katherine Rundell
(checking)

Alice’s fat aunt ate apples and acorns around August... Alice in Wonderland — Lewis Carrol( alliteration)

Sparks fly. Flames leap. Qil boils. Rats howl. Skin shrivels... The Witches — Roald Dahl (repetition) :fg




Deepen the moment

Differentiation

Repetition Smbe Metaphor Pother,
tie
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Children can’t plot push. .
It’s more about the moment. “~—— So we deepen the moment!

How it works
Children apply the model to their own writing.
They can then say more about the sentence.
They margin mark and can choose something
from the writing rainbow. They put the symbol
they have picked in the margin of their book
and carry on writing. This then doesn’t
interfere with the plot points coming up.

These are your deepening the moment challenges for
today.

Fantastics Boomtastics Grammaristics
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