
 
  

 

 

 

 

 

 

Science 

 

History 

Exploring the lives of Significant Victorian people 
Queen Victoria 
Florence Nightingale 
Mary Seacole 
Grace Darling 

Geography  

Mapping 
Children will explore a range of maps at a local, national and global level, developing their understanding of how to navigate around an atlas to find key countries, 
continents, oceans and seas along with devising their own maps and routes. They will learn how to ‘view from above’ looking at aerial photographs to spot human 
and physical features, understand simple map symbols, compass directions and develop key geographical vocabulary throughout the unit. 

Art 

Drawing Portraits 
Collage 

DT 

Designing, Creating and Evaluating a Victorian Pin Toy 
Cross curricular links to history through the exploration of how children’s toys have changed over time.  

Music 

Charanga Model Music Curriculum v2. 

 
Recorder Lessons  

 
 
 
 
 
 
 
 

Computing 

  
The teaching Computing Curriculum 
Autumn 1. IT Around us 
Autumn 2. Digital Photography    

Autumn Term 

Victorians 

https://computingeducation.org.uk/


RE 

Autumn 1. Christianity 
Teaching the core beliefs, values, stories and figures central to the Christian faith.   
Autumn 2. Light and Dark 
Exploring the importance of light to many in Christianity, Hinduism and Judaism through learning about Advent, Christmas, Diwali and Hanukkah. 
 
Our curriculum is mapped in alignment with The Milton Keynes Agreed Syllabus For Religious Education 2017 (Reviewed: July 2022).   

PE 

Autumn 1: Attack, Defend, Shoot 
Learn how to send and receive a ball using feet. Recall and link combinations of skills, e.g. dribbling and passing to different contexts and sports. Recognise rules and 
apply them in competitive and cooperative games. Learn to use and apply simple strategies for invasion games. Describe why we take part in exercise and why we 
enjoy it. 
Autumn 2: Gymnastics 
Develop body management through a range of floor exercises Use core strength to link recognized gymnastics elements, e.g., back support and half twist Attempt 
to use rhythm whilst performing a sequence. Describe and explain how performers can transition and link shapes and balances Perform with control and 
consistency basic actions at different speeds and at different levels. Can describe and explain how performers transition and link gymnastic elements Has 
performed basic actions with control and consistency at different speeds and on different levels Can challenge him or herself to develop strength and flexibility Can 
create and perform simple sequences that are judged using simple gymnastic scoring. 

English 

A
u

tu
m

n
 T

er
m

 

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10 Week 11 Week 12 Week 13 Week 14 

Little Red Riding 
Hood 

Victorian Schools 

 
 

The Owl and the 
Pussy Cat 

 

Remembrance 
 

 

The Night Box 

 
 

The Supporting Act 

 
 

 

 

Maths 

 

 

Book Talk 

      

      
 

Phonics 

 
PSHE 

I safe 
Jigsaw 

 

https://www.milton-keynes.gov.uk/schools-and-lifelong-learning/information-schools/SACRE/locally-agreed-re-syllabus
https://www.youtube.com/watch?v=8PstSiTCk74
https://www.youtube.com/watch?v=8YxywHv9-4c
https://www.youtube.com/watch?v=ioQaRPisIho
https://www.youtube.com/watch?v=fY_l2ZK7Z-8
https://www.youtube.com/watch?v=8xmsy4ll-4E
https://www.youtube.com/watch?v=pv_ub7Be7oA


 

 

Sparling Starts/ 
Energisers/ Fabulous 

Finishers 

1. Holdenby House School Trip 

 

2. Oliver! Year 2 Production  

 

Key Artists/ 
Art works 

 
 

 Henri Matisse 31 Dec 1869 - 03 Nov 1954 (age 84) 
   
Henri Matisse was a French artist known for making colourful works of art. 
He used a variety of materials in his work, including paint, bronze (for his 
sculptures), and he also made drawings using charcoal. As Matisse became 
older, he began to work with brightly coloured paper and would ‘paint with 
scissors’ to cut out shapes, animals, leaves, dancers and flowers and then 
arrange them. 
 
 
 

 
William Morris - patterns, stained glass windows 
William Morris (24 March 1834 – 3 October 1896) was a British textile designer, poet, novelist, translator, and socialist activist associated 
with the British Arts and Crafts Movement. 

 
 
 
 
 
 
 
 
 
 
 
LS Lowry 

  
LS Lowry was a painter who painted pictures of the industrial heartlands of England. He is famous for using ‘matchstick men’ in his creations 
and reflecting everyday life. 

 
 
 
 
 
 
 
 
 
 

Leonardo da Vinci – The Mona Lisa 

  
J Johannes Vermeer – The Girl with the Pearl Earing 

  
 
 
 
 
 

https://en.wikipedia.org/wiki/Arts_and_Crafts_Movement


Key Composers/ 
Compositions: 

Music and songs from the musical Oliver! 
 

 
 
 
 
 
 
 

 
For The Beauty Of The Earth by Folliott S. Pierpont and John Rutter, arranged by Luc Vertomnen 
Fascinating Rhythm by George Gershwin 
Sparkle in the Sun by Joanna Mangona and Chris Taylor 
The Orchestra Song by Joanna Mangona and Pete Readman 
Listen by Joanna Mangona and Pete Readman 
Eye Of The Tiger by Frankie Sullivan and Jim Peterik of the band Survivor 
Boléro by Maurice Ravel 

 

 

Science 

A
n

im
als N

eed
s Fo

r Su
rvival  

Knowledge/Vocabulary Skills 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 
 

Notice that animals, including humans, have 
offspring which grow into adults  
 
Find out about and describe the basic needs of 
animals, including humans, for survival (water, 
food and air)  
 
Describe the importance for humans of exercise, 
eating the right amounts of different types of 
food, and hygiene 
 
Ask simple questions and recognise that they can 
be answered in different ways. 
 
Make simple predictions based on a question.  
 
 Identify what they will change and keep the 
same. 
 
Observe closely, using simple equipment. 
 
Use their observations and ideas to suggest 
answers to answer questions. 
 
Talk about what they have found out and how 
they found it out. (non-statutory) 
 
Gather and record data to help in answering 
questions.  
 
Identifying and classifying. 
 
 

 

 

 

What is a mammal? 
What is a bird? 
What is a reptile?  
What is an amphibian? 
What is a fish? 
What is a human?  

 



 
Books to be  

Read 

  
 

 

 National Curriculum PoS Learning Lesson Knowledge 

Step
 1

  A
n

im
als N

eed
s fo

r Su
rvival 

 
 Find out about and describe the basic needs 
of animals, including humans, for survival 
(water, food and air).  
 
 Working scientifically − Asking simple 
questions and recognising that they can be 
answered in different ways. 
 
 
 
 
 
 

What is a mammal?  

In Year 1, children identified familiar mammals and 
described their basic structure. In this small step, children 
build on this as they explore mammals’ needs for survival. 
It is important that children are confident with the 
definition of a mammal before they think about their 
needs for survival. Children should know that all mammals 
need air, water, food and shelter to survive. In Year 2, 
children should use the term “air” instead of oxygen, as 
they have not yet been introduced to gases. They will 
need to recap the terms “carnivore”, “omnivore” and 
“herbivore” so they can differentiate between different 
dietary requirements. There is an opportunity for children 
to think about sustainability within this step. Children can 
explore how they can help to protect and care for 
mammals in their local area.  

 

 

Step
 2

 A
n

im
als N

eed
s fo

r su
rvival 

Find out about and describe the basic needs 

of animals, including humans, for survival 

(water, food and air).  

 

Working scientifically – Gathering and 

recording data to help in answering questions 

What is a bird? 

 

 

 

 

 

 

 

In this 

small step, children look at birds and explore their needs 

for survival. Children should understand that birds have 

the same needs as mammals. It is important that they are 

shown a wide range of examples, including flightless and 

swimming birds. Children will be introduced to the term 

“insectivore” within this step. This can be linked to the 

use of the terms carnivore, herbivore and omnivore in the 

previous step. Within this step, children could gather and 

record data by completing a bird watch in the local area. 

This could be repeated later in the year to compare data 

in different seasons. Children have not yet used tally 

charts so should record the data in numerals. 

 

 

https://www.bbc.co.uk/bitesize/topics/z6882hv/articles/zfm84xs
https://www.bbc.co.uk/bitesize/topics/z6882hv/articles/zkn2jsg


Step
 3

 A
n

im
als N

eed
s fo

r su
rvival 

Find out about and describe the basic needs 

of animals, including humans, for survival 

(water, food and air). 

 

Working scientifically − Identifying and 

classifying. 

What is a fish?  

 

 

 

 

 

 

 

I 

n this small step, children look at fish and their needs for 

survival. They will recap the basic features of fish before 

understanding that fish need air, water, food and shelter 

to survive. By the end of this step, children should identify 

that fish have the same needs for survival as birds and 

mammals. This step introduces the enquiry question for 

this block. Children will be carrying out an identifying, 

grouping and classifying enquiry. Children should record 

their initial ideas and think of ways they can group 

animals based on their needs for survival. It is important 

that children are using examples of mammals, birds and 

fish to identify any similarities and differences. 

 

 

Step
 4

 A
n

im
als N

eed
s fo

r su
rvival 

Find out about and describe the basic needs 
of animals, including humans, for survival 
(water, food and air). 
 
Working scientifically − Identifying and 
classifying. 

What is an amphibian?  

 

 

 

 

 

 

 

 

In this small step, children should name and identify 

common examples of amphibians before looking at their 

needs for survival. Children may think that amphibians are 

fish as they spend part of their life in water. It is important 

to explore the differences between these two animal 

groups. Children should identify amphibians’ needs for 

survival and compare these to other animal groups. 

Children continue to explore the enquiry question in this 

step and should be given opportunities to develop their 

ideas throughout. This can be done through sorting and 

grouping activities. Encourage children to sort the animals 

based on their needs for survival rather than their physical 

features. 

 

 

 

Step
 5

 A
n

im
als N

eed
s fo

r su
rvival 

Find out about and describe the basic needs 

of animals, including humans, for survival 

(water, food and air).  

 

Working scientifically − Gather and record 

data to help in answering questions. 

What is a reptile?  

 

 

 

 

 

 

 

 

In this small step, children continue to look at the needs 

for survival of different animal groups. This step is focused 

on the needs of reptiles. Children recap knowledge from 

Year 1 where they named and identified some familiar 

reptiles and labelled some common features. By the end 

of this step, children should understand that reptiles need 

air, water, food and shelter to survive. Reptiles also need 

external heat to survive as they cannot generate their 

own body heat. This could be used as a key difference 

when sorting animals based on their needs for survival. 

Children need to discuss their answers to the enquiry 

question as their knowledge of animals develops. 

 

https://www.bbc.co.uk/bitesize/topics/z6882hv/articles/zt2kcmn
https://www.bbc.co.uk/bitesize/topics/z6882hv/articles/zvn2jsg
https://www.bbc.co.uk/bitesize/topics/z6882hv/articles/zvfx7yc


Step
 6

 A
n

im
als N

eed
s fo

r su
rvival 

Find out about and describe the basic needs 

of animals,  

including humans, for survival (water, food 

and air). 

 

Working scientifically − Using their 

observations and ideas  

to suggest answers to questions. 

What is a human?  

 

 

 

 

 

 

 

 

In this small step, children look at the basic needs for 

survival in humans. In Year 2, children should understand 

that humans are mammals. They should recap the 

features of mammals from Step 1 before applying this 

knowledge to categorise humans as mammals. By the end 

of this step, children should identify the needs for survival 

in humans. They should explore the similarities and 

differences between humans and other animal groups. 

Children should present their findings and provide an 

answer to the enquiry question for this block. This can be 

verbally, through simple written statements, or by 

creating drawings and diagrams 

 

 

                        

History 
History Knowledge / 
Vocabulary 

Skills 

 

 

 

Speak about how he/she has found out about the past 

(organisation and communication) 

Record what they have learned by drawing and writing 

(organisation and communication) 

Show an awareness of the past, using common words and 

phrases relating to the passing of time 

Describe where the people and events he/she studies fit 

within a chronological framework and identify similarities 

and differences between ways of life in different periods 

Use a wide vocabulary of everyday historical terms 

Ask and answer questions, choosing and using parts of 

stories and other sources to show that he/she knows and 

understands key features of events] 

Show understanding of some of the ways in which we find 

out about the past and identify different ways in which it is 

represented 

https://www.bbc.co.uk/bitesize/topics/z6882hv/articles/zx38wmn


 

 

 

 

What makes a significant person? 
Who was Queen Victoria?  
Who was Mary Seacole? 
Who was Mary Nightingale?  
What were Mary Nighingale and Mary Seacole similar and different?  
Why is Charles Dickens a significant person?  

 



 
Books to be  

Read 

 
 

 

 National Curriculum PoS Learning  Lesson Knowledge 

Step
 1

 Sign
ifican

t p
eo

p
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m
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icto
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d
 

Events beyond living memory that are 
significant nationally or globally   
 
The lives of significant individuals in the past 
who have contributed to national and 
international achievements. Some should be 
used to compare aspects of life in different 
periods  

What makes a significant person?  

 
Who are the significant people in our lives? Children to talk 
about who are the significant/important people in their own 
lives. Why are they important? Encourage children to give a 
reason explaining why they are important, for example; that 
person looks after them, helps them to learn new things or 
makes them happy. 

A significant person is a person who 
is important or influential in a 
child’s life. 
 
A significant person is history means 
someone we can find evidence of 
that has been important, or 
changed history with what they 
have said or done. 

Step
 2

 Sign
ifican

t p
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p
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d
  

 
Events beyond living memory that are 
significant nationally or globally   
 
The lives of significant individuals in the past 
who have contributed to national and 
international achievements. Some should be 
used to compare aspects of life in different 
periods 

Who was Queen Victoria? 
 
 
 
 
 
 
 
 
 
Children to research Queen Victoria and her life using IPad and 
create a fact file about her discussing why she was an 
influential and significant figure in British history.  

 

 

Step
 3

 Sign
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Events beyond living memory that are 
significant nationally or globally   
 
The lives of significant individuals in the past 
who have contributed to national and 
international achievements. Some should be 
used to compare aspects of life in different 
periods 

 Who was Mary Seacole?  

 
Children research and share learning on how Mary Seacole 
influenced nursing during the Crimean war and how she 
overcame challenges to help soldiers.  

 

Step
 4

 Sign
ifican

t p
eo

p
le fro

m
 

Th
e V

icto
rian

 P
erio

d
 

Events beyond living memory that are 
significant nationally or globally   
 
The lives of significant individuals in the past 
who have contributed to national and 
international achievements. Some should be 
used to compare aspects of life in different 
periods 

Who was Florence Nightingale?  

 
Children create a story map of the life of Florence Nightingale 
and explore how she is a significant figure in British history.   

 

 

https://www.bbc.co.uk/bitesize/topics/zs3487h/articles/ztnvgk7
https://www.bbc.co.uk/bitesize/topics/zns9nrd/articles/zjsxcqt
https://www.bbc.co.uk/bitesize/topics/zns9nrd/articles/znsct39
https://www.bbc.co.uk/bitesize/topics/zkrkscw/articles/zfdkhbk


Step
 5

 Sign
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p
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Events beyond living memory that are 
significant nationally or globally   
 
The lives of significant individuals in the past 
who have contributed to national and 
international achievements. Some should be 
used to compare aspects of life in different 
periods 

How were Mary Seacole and Florence Nightingale similar and 
different? 
 
 
 
 
 
 
 
 
 
 
 
Children to complete a comparison chart comparing both 
Mary Seacole and Florence Nightingale, their lives and impact 
on British History.  
 
 

 

 

Step
 5

 Sign
ifican
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p
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m
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Events beyond living memory that are 
significant nationally or globally   
 
The lives of significant individuals in the past 
who have contributed to national and 
international achievements. Some should be 
used to compare aspects of life in different 
periods 

Why is Charles Dickens a significant figure from history? 
 
 
 
 
 
 
 
 
 
 
 
Children research the life of Charles Dickens, reading from 
secondary sources about his life and discussing the 
significance of his impact in history.  
 

 

 

 

 

Art/DT 
 Key works of art to 

recognise/ Artists to 
know: 

Vocabulary/ Knowledge (see BIG 
Questions) 

Skills (ART) Skills (DT) 

Art –  
DT –  

 

 

 

What was Victorian artwork 
like? 
 
Who was William Morris? 
 
What is he best known for? 
 
Who was Henri Matisse? Can 
you name any of his artwork? 
 
What is a silhouette portrait? 
 
What does ‘wax resist’ mean? 
 
 
 
 
 
 

Become proficient in drawing, painting, 
sculpture and other art, craft and 
design techniques. 

Children know how to use different 
grades of pencil in my drawing for a 
specific purpose. 

Children know how to use charcoal, 
pencil, pens and pastels. 

Children know how to create different 
tones using light and dark. 

Children know how to show patterns 
and texture in drawings. 

Technical 
1. design purposeful, functional, 

appealing products for 
himself/herself and other users 
based on design criteria 

2. generate, develop, model and 
communicate his/her ideas 
through talking, drawing, 
templates, mock-ups and, where 
appropriate, information and 
communication technology 

3. select from and use a wide range 
of materials and components, 
including construction materials, 
textiles and ingredients, according 
to their characteristics 

4. choose materials and explain why 
they are being used depending on 
their characteristics 

5. evaluate his/her ideas and 
products against design criteria 

6. join materials together as part of 
a moving structure 

7. explore and use mechanisms e.g. 
levers, sliders, wheels and axles, 
in his/her products 

 

https://www.bbc.co.uk/teach/class-clips-video/history-ks1-ks2-florence-nightingale/z68fcqt
https://www.bbc.co.uk/bitesize/topics/z7d7gwx/articles/z4j32sg


Key works of art to 
recognise/ Artists to 
know: 

Skills and Knowledge. 

 
 

 

 
What is a portrait?  
 
Why are some 

portraits 
famous? 

Beto become proficient in drawing, painting, sculpture and other art, craft 
andesign techniques. 

 

Children know how to use different grades of pencil in my drawing 
for a specific purpose. 

 
Children know how to use charcoal, pencil, pens and pastels. 

Children know how to create different tones using light and dark. 

Children know how to show patterns and texture in drawings. 

Children know how to use a viewfinder to focus on a specific part of an 
artefact before drawing it. 

 
Who painted these 
portraits? 
 
A portrait is a picture of a 

person or people. It 
could be a painting, 
drawing or a 
photograph.  

 
Leonardo Da Vinci painted 

The Mona Lisa in 1503.  
 
The Girl with a Pearl Earing 

was painted by 
Johannes Vermeer in 
1665. 

 
 

 

 

 

 

 

 

 

Why do we have different grade pencils? 
How can we create a wax resist? 
What is a repeating pattern? 
What are the primary colours? 
Who was Henri Matisse/William Morris? 
What is a collage? 

 

 
Books to be  

Read 

 
 

 

 National Curriculum PoS Learning  Lesson Knowledge 

Step
 1

 

To learn about the work of a 
range of artists, craft makers 
and designers, describing the 
differences and similarities 
between different practices 
and disciplines, and making 
links to their own work. 
 
Reading priority 

Who was William Morris? 
 
 
Share information about William Morris. 
Discuss the information and compare to the 
children’s own printing from the previous 
half term.  How did they compare? Allow 
children to analyse artwork and discuss.  

 
Discuss the repetition in the patterns. 
Activity: Children to record one fact about Willaim Morris. 

 
Children know how to suggest how artists 
have used colour, pattern and shape.  

Step
 2

 

 
 
To develop a wide range of art 
and design techniques in using 
colour, pattern, texture, line, 
shape, form and space 
 

What is a print? 
 
Recap: Who was William Morris?  What was his artwork like? 

Children know how to design patterns of 
increasing complexity and repetition.  

 



 
Show examples of William Morris’s art (wallpapers) and discuss the 
repeating patterns.  William Morris famously created wallpaper 
which consisted of repeating patterns. 
 
Children will go outside and observe plant/leaf shapes.  Photos to be 
taken of the shapes found. 
 
Activity: Practise sketching leaf/plant shapes in sketchbooks and 
create a repeating pattern using 3 or 4 shapes to create a draft for 
the next lesson. 

Children know how to create a piece of 
work in response to another artist’s work. 

 

Step
 3

 

 
 
To develop a wide range of art 
and design techniques in using 
colour, pattern, texture, line, 
shape, form and space 
 
Children know how to use a 
variety of techniques, inc. 
monoprint, block, relief and 
resist printing.    

What is a repeating pattern? 
 

 
 
Remind the children of William Morris’s repeating pattern art.  Allow 
the children time to review their sketching from the previous week - 
What worked well? What may need improving? 
Discuss the colours used in Morris’s art. 
 
The children will create a repeating pattern onto a whiteboard and 
use this for monoprinting. 
 

Children know how to design patterns of 
increasing complexity and repetition.  

Children know how to create a piece of 
work in response to another artist’s work. 

Children know how to print using a variety 
of materials, objects and techniques 

Step
 4

 

To learn about the work of a 
range of artists, craft makers 
and designers, describing the 
differences and similarities 
between different practices 
and disciplines, and making 
links to their own work. 

Who was Henri Matisse? 
Look at the picture. What do you think it could be? What do you 
notice about the picture? How is this similar to artwork we have 
studied before? (Firework collage Autumn term) 

 
Look at a variety of Matisse’s work and create our own collages to 
display in school. 

Children know how to create a piece of 
work in response to another artist’s work. 

 

Step
 1

 

To develop a wide range of art 
and design techniques in using 
colour, pattern, texture, line, 
shape, form and space 
 

to use drawing, painting 
and sculpture to develop 
and share their ideas, 
experiences and 
imagination 
 

  What is shading?  
 
 
 
 
 
 
 
 
 

Look closely at a selection of different portraits. What do you 
notice? How has the artist created those effects? 

 
Demonstrate how shading is used to create effect. Include the 

ideas below and let the children experiment. 
 

 

Children know how to use different 
grades of pencil in my drawing 
for a specific purpose. 

 
Children know how to use charcoal, 

pencil, pens and pastels. 

 
Children know how to create 
different tones using light and 
dark. 

 
Children know how to show patterns 
and texture in drawings. 

 

Children know how to use a viewfinder 
to focus on a specific part of an 
artefact before drawing it. 

https://www.bbc.co.uk/bitesize/topics/zdb4jfr/articles/zn6w239


Step
 2

 

 
To learn about the work of a 
range of artists, craft makers 
and designers, describing the 
differences and similarities 
between different practices 
and disciplines, and making 
links to their own work. 
 
 

 
Who was LS Lowry? 
Children look at movement of each other’s bodies on the playground 
and look at how the human body is proportioned.  
Using our school as a stimulus, create a portrait in the style of L.S 
Lowry. 

Children know how to create a piece of 
work in response to another artist’s work. 

 

 

 

 

Laurence Stephen Lowry RBA RA was an 
English artist. His drawings and paintings 
depict Pendlebury, Lancashire, where he 
lived and worked for more than 40 years, 
Salford and its vicinity. 

Step
 3

 

To develop a wide range of art 
and design techniques in using 
colour, pattern, texture, line, 
shape, form and space 
 

to use drawing, painting 
and sculpture to develop 
and share their ideas, 
experiences and 
imagination 
 

How can I draw a figure?  
 
 
 
 
 
 
 
 
 
Children use photographs and artists models to create a 
proportioned stick figure. Then, adding detail to complete full body 
self-portrait.  
 

A portrait is a representation of a 
person. A self-portrait is a portrait of 
the artist by the artist. A good portrait 
can draw the viewer in and reveal 
something about the subject’s 
personality, instead of being only a 
good likeness. 

D
T Step

 1
 

Design purposeful, functional, 
appealing products for 
themselves and other users 
based on design criteria  
generate, develop,  
 
Model and communicate their 
ideas through talking, drawing, 
templates, mock-ups and, 
where appropriate, 
information and 
communication technology 

Explore some Victorian toys.  
 
We are going to be designing and making our own Victorian toy.  
 
Show the children- a jack in the box and dancing doll- they are going 
to be choosing to design one of these toys.  
 
In sketchbooks design their toy- thinking about how are they going to 
make it move.  
 

 

Technical 
design purposeful, functional, appealing 
products for himself/herself and other 
users based on design criteria 

 

Step
 2

 
Make  select from and use a 
range of tools and equipment 
to perform practical tasks [for 
example, cutting, shaping, 
joining and finishing 
 
select from and use a wide 
range of materials and 
components, including 
construction materials, textiles 
and ingredients, according to 
their characteristics 

Make their jack in the box/ dancing doll toy using the materials 
provided.  
 

 

Evaluate his/her ideas and products against 
design criteria 
 
Join materials together as part of a moving 
structure 
 
Explore and use mechanisms e.g. levers, 
sliders, wheels and axles, in his/her 
products 

Step
 3

  

Evaluate his/her ideas and 
products against design criteria 
 

What could I do to improve my model? 
 
In pairs pupils evaluate their finished lighthouses using the two 
tickled pinks and the green for growths to evaluate. 
 
 

Evaluate his/her ideas and products against 
design criteria 
 
Join materials together as part of a moving 
structure 
 
Explore and use mechanisms e.g. levers, 
sliders, wheels and axles, in his/her 
products 

 

 

 

 

 

https://www.bbc.co.uk/programmes/p0114r6f


Geography 
Knowledge/ Vocabulary 

 

 

 

 

 

 

 

 

 

 

 

 

 

Skills  

To usse world maps, atlases and globes to identify the countries, continents and oceans studied at this key stage;  

To use simple compass directions and locational and directional to describe the location of features and routes on a map; 

To devise a simple map; and use and construct basic symbols in a key;  

To use simple fieldwork and observational skills to study the geography of the surrounding area, including key human and physical features. Using a range 
of methods;  

To use key vocabulary to demonstrate knowledge and understanding in this strand: compass, 4-point, direction, North, East, South, West, plan, record, 
observe, aerial view, key, map, symbols, direction, position, route, journey, the UK, changes, tally chart, pictogram, world map, country, continent, human, 
physical. 



To use basic geographical vocabulary to refer to key physical features, including: beach, cliff, coast, forest, hill, mountain, sea, ocean, river, soil, valley, 
vegetation, season and weather; 

Name and locate the world’s seven continents and five oceans; 

 

 

 

What is a map? 
How does a compass work? 
What is an atlas? 
How can I use an atlas to learn about the world?  
What is an aerial photograph? 
How can we map our oceans and seas?  

 

Step
 1

 M
ap

p
in

g 

National Curriculum PoS Learning  Lesson Knowledge 

• use world maps, 
atlases and globes to identify the 
United Kingdom and its 
countries, as well as the 
countries, continents and oceans 
studied at this key stage; 
• use simple compass 
directions (North, South, East 
and West) and locational and 
directional language [for 
example, near and far; left and 
right], to describe the location of 
features and routes on a map; 
• use aerial 
photographs and plan 
perspectives to recognise 
landmarks and basic human and 
physical features; devise a simple 
map; and use and construct basic 
symbols in a key; 
• use simple fieldwork 
and observational skills to study 
the geography of their school 
and its grounds and the key 
human and physical features of 
its surrounding environment. 

What is a map?  
 

 
 

Children devise simple maps; and use and construct basic symbols 
in a key in the context of the school.  

A map is a drawing of an actual place that 
uses lines and symbols to represent real-
life objects. People have used maps for 
hundreds of years to help them travel from 
place to place. 
 
There are many different types of maps, 
such as: Sketch maps Road maps Ordnance 
Survey maps Climate maps 
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• use world maps, 
atlases and globes to identify the 
United Kingdom and its 
countries, as well as the 
countries, continents and oceans 
studied at this key stage; 
• use simple compass 
directions (North, South, East 
and West) and locational and 
directional language [for 
example, near and far; left and 
right], to describe the location of 
features and routes on a map; 
• use aerial 
photographs and plan 
perspectives to recognise 
landmarks and basic human and 
physical features; devise a simple 
map; and use and construct basic 
symbols in a key; 
• use simple fieldwork 
and observational skills to study 
the geography of their school 
and its grounds and the key 
human and physical features of 
its surrounding environment. 

How does a compass work?  
 
 
 
 
 
 
 
 
 
 
 
 

Children use simple compass directions (North, South, East and 
West) and locational and directional language to describe the 
location of features and routes on a map in the context of the 
school environment.  
 

People use a compass to help them 
position and use a map accurately. The 
main points of a compass are north, south, 
east and west 

https://www.bbc.co.uk/bitesize/topics/zqj3n9q/articles/zjd66v4
https://www.bbc.co.uk/teach/class-clips-video/geography-ks1--ks2-maps/zdwhpg8
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• name, locate and 
identify characteristics of the 
four countries and capital cities 
of the United Kingdom and its 
surrounding seas. 
• use world maps, 
atlases and globes to identify the 
United Kingdom and its 
countries, as well as the 
countries, continents and oceans 
studied at this key stage; 
• use simple compass 
directions (North, South, East 
and West) and locational and 
directional language [for 
example, near and far; left and 
right], to describe the location of 
features and routes on a map; 

What is an atlas? 
 
 
 
 
 
 
 
 
 
 
 
 
 
Children to use atlases and globes to identify the UK and its 
countries in the context of using an atlas/ developing atlas skills.  
 

n atlas shows maps of continents, 
countries, oceans and the physical features 
of a place. Its contents page shows a list of 
all the maps and the page that they can be 
found on. The index page lists, in 
alphabetical order, all of the countries, 
cities and towns that can be found in the 
atlas and shows which page number to 
look on. 
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• name, locate and 
identify characteristics of the 
four countries and capital cities 
of the United Kingdom and its 
surrounding seas. 
• use world maps, 
atlases and globes to identify the 
United Kingdom and its 
countries, as well as the 
countries, continents and oceans 
studied at this key stage; 
• use simple compass 
directions (North, South, East 
and West) and locational and 
directional language [for 
example, near and far; left and 
right], to describe the location of 
features and routes on a map; 

How can I use an atlas to learn about the world? 
 
 
 
 
 
 
 
 
 
 
 
 
 
Children too use atlases and globes to identify the UK and its 
countries in the context of using an atlas/ developing atlas skills. 
Also, to use an atlas to find places in the UK, To name and locate 
the world’s seven continents and five oceans in the context of the 
developing atlas skills.  

Atlases show us the physical features of a 
place. These can include forests, lakes and 
rivers. On the index page beside the page 
number, there is sometimes a letter that 
tells you the kind of feature it is, e.g. m = 
mountain and r= river. 
 
A map maker is called a cartographer. 
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• use aerial 
photographs and plan 
perspectives to recognise 
landmarks and basic human and 
physical features; devise a simple 
map; and use and construct basic 
symbols in a key; 
• use simple fieldwork 
and observational skills to study 
the geography of their school 
and its grounds and the key 
human and physical features of 
its surrounding environment. 

What is an aeriel photograph?  
 
 
 

Children to use simple fieldwork and observational skills to study 
the geography of their school and its grounds and the key human 
and physical features of its surrounding environment in the 
context of aerial photographs.  

aps are usually drawn from an aerial view. 
We can look at aerial photographs to see 
the main physical and human features of 
places. Aerial photos are photos taken by 
aircraft or other flying objects, e.g. drones. 
A satellite photo is taken from a satellite in 
space. 

Step
 6

 M
ap

p
in

g 

• name and locate the 
world’s seven continents and five 
oceans; 
• understand 
geographical similarities and 
differences through studying the 
human and physical geography 
of a small area of the United 
Kingdom, and of a small area in a 
contrasting non-European 
country. 
• use world maps, 
atlases and globes to identify the 
United Kingdom and its 
countries, as well as the 
countries, continents and oceans 
studied at this key stage; 

How can we map our oceans and seas? 
 

 
Children can use an atlas to find the five main oceans of the world 
and can explain the difference between seas and oceans. They use 
the atlas to begin to locate some of the world’s main seas. 

Seas are smaller areas of water than 
oceans. They are found where the land and 
water meet. 

 

https://www.bbc.co.uk/bitesize/topics/zqj3n9q/articles/zjd66v4
https://www.bbc.co.uk/bitesize/topics/zqj3n9q/articles/zjd66v4
https://www.bbc.co.uk/bitesize/topics/zqj3n9q/articles/zr8q7nb
https://www.bbc.co.uk/bitesize/topics/zyhp34j/articles/zvy2xbk
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What is IT? 
How can I use IT in school? 
How is IT used in the world? 
What are the benefit of IT? 
How can we use IT safely? 
How can we use IT in different ways?  
How can we use IT to take a photograph?  
What is the difference between landscape and portrait? 
What makes a good photograph? 
How does lighting change a photograph? 
How can I edit an image?  
Are all photographs real?  
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IT around
 

us National Curriculum PoS Learning  Lesson Knowledge 



● Use technology 
purposefully to create, organise, 
store, manipulate, and retrieve 
digital content 
● Recognise common 
uses of information technology 
beyond school 
● Use technology safely 
and respectfully, keeping 
personal information private; 
identify where to go for help and 
support when they have 
concerns about content or 
contact on the internet or other 
online technologies 

What is IT? 
Learners will develop their understanding of what information 
technology (IT) is. They will identify devices that are computers 
and consider how IT can help them both at school and beyond. 
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● Use technology 
purposefully to create, organise, 
store, manipulate, and retrieve 
digital content 
● Recognise common 
uses of information technology 
beyond school 
● Use technology safely 
and respectfully, keeping 
personal information private; 
identify where to go for help and 
support when they have 
concerns about content or 
contact on the internet or other 
online technologies 

How can I use IT around school? 
Learners will consider common uses of information technology in 
a context that they are familiar with. They will identify examples of 
IT and be able to explain the purpose of different examples of IT in 
the school setting.   
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● Use technology 
purposefully to create, organise, 
store, manipulate, and retrieve 
digital content 
● Recognise common 
uses of information technology 
beyond school 
● Use technology safely 
and respectfully, keeping 
personal information private; 
identify where to go for help and 
support when they have 
concerns about content or 
contact on the internet or other 
online technologies 

Hoe is IT used around the world? 
Learners will begin to explore IT in environments beyond school, 
including home and familiar places such as shops. They will talk 
about the uses of IT in these environments and be able to explain 
that IT is used in many workplaces. 
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● Use technology 
purposefully to create, organise, 
store, manipulate, and retrieve 
digital content 
● Recognise common 
uses of information technology 
beyond school 
● Use technology safely 
and respectfully, keeping 
personal information private; 
identify where to go for help and 
support when they have 
concerns about content or 
contact on the internet or other 
online technologies 

How does IT benefit us?  
Learners will explore the benefits of using IT in the wider world. 
They will focus on the use of IT in a shop and how devices can 
work together. Learners will sort activities based on whether they 
use IT or not and will be able to say why we use IT. 
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● Use technology 
purposefully to create, organise, 
store, manipulate, and retrieve 
digital content 
● Recognise common 
uses of information technology 
beyond school 
● Use technology safely 
and respectfully, keeping 
personal information private; 
identify where to go for help and 
support when they have 
concerns about content or 
contact on the internet or other 
online technologies 

How can we use IT safely?  
Learners will consider how they use different forms of information 
technology safely, in a range of different environments. They will 
list different uses of IT and talk about the different rules that 
might be associated with using them. Learners will then say how 
rules can help keep them safe when using IT. 
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● Use technology 
purposefully to create, organise, 
store, manipulate, and retrieve 
digital content 
● Recognise common 
uses of information technology 
beyond school 
● Use technology safely 
and respectfully, keeping 
personal information private; 
identify where to go for help and 
support when they have 
concerns about content or 
contact on the internet or other 
online technologies 

How can we use IT in different ways? 
Learners will think about the choices that are made when using 
information technology, and the responsibility associated with 
those choices. They will use IT in different types of activities and 
explain that sometimes they will need to use IT in different ways. 
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● Use technology 
purposefully to create, organise, 
store, manipulate, and retrieve 
digital content 
● Recognise common 
uses of information technology 
beyond school 
● Use technology safely 
and respectfully, keeping 
personal information private; 
identify where to go for help and 
support when they have 
concerns about content or 
contact on the internet or other 
online technologies 

How can we use IT to take a photograph?  
This lesson introduces the concept that many devices can be used 
to take photographs. In the lesson, learners begin to capture their 
own photographs.  
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● Use technology 
purposefully to create, organise, 
store, manipulate, and retrieve 
digital content 
● Recognise common 
uses of information technology 
beyond school 
● Use technology safely 
and respectfully, keeping 
personal information private; 
identify where to go for help and 
support when they have 
concerns about content or 
contact on the internet or other 
online technologies 

What is the difference between portrait and landscape?  
A photograph can be taken in either portrait or landscape format. 
In this lesson, learners explore taking photographs in both portrait 
and landscape formats and explore the reasons why a 
photographer may favour one over the other. 
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● Use technology 
purposefully to create, organise, 
store, manipulate, and retrieve 
digital content 
● Recognise common 
uses of information technology 
beyond school 
● Use technology safely 
and respectfully, keeping 
personal information private; 
identify where to go for help and 
support when they have 
concerns about content or 
contact on the internet or other 
online technologies 

What makes a good photograph? 
A photograph is composed by a photographer. In this lesson, 
learners discover what constitutes good photography composition 
and put this into practice by composing and capturing photos of 
their own. 

● Positioning: Is it obvious what 
the main subject of the 
photograph is? 

● Framing: How well is the subject 
matter framed?  

● Detail: Are you close enough 
that you can see the detail? 
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● Use technology 
purposefully to create, organise, 
store, manipulate, and retrieve 
digital content 
● Recognise common 
uses of information technology 
beyond school 
● Use technology safely 
and respectfully, keeping 
personal information private; 
identify where to go for help and 
support when they have 
concerns about content or 
contact on the internet or other 
online technologies 

How does lighting change a photograph? 
This lesson introduces the concepts of light and focus as further 
important aspects of good photography composition. In this 
lesson, learners investigate the effect that good lighting has on the 
quality of the photos they take, and explore what effect using the 
camera flash and adding an artificial light source have on their 
photos. They also learn how the camera autofocus tool can be 
used to make an object in an image stand out. 

Our eyes are better at seeing the world 
than many cameras are and so sometimes 
it doesn’t look dark to us, but the photo we 
take is dark. Explain that to prevent their 
images turning out too dark, good 
photographers will check that there is 
enough light.  
 
Photographers sometimes use artificial 
light in the form of a flash. 
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● Use technology 
purposefully to create, organise, 
store, manipulate, and retrieve 
digital content 
● Recognise common 
uses of information technology 
beyond school 
● Use technology safely 
and respectfully, keeping 
personal information private; 
identify where to go for help and 
support when they have 
concerns about content or 
contact on the internet or other 
online technologies 

How can I edit an image?  
This lesson introduces the concept of simple image editing. 
Learners are introduced to the Pixlr image editing software and 
use the ‘Adjust’ tool to change the colour effect of an image. 

Photographs can be drawn on, added to or 
have a filter placed over them.  
 
Colours can be adjusted to create different 
effects.  
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● Use technology 
purposefully to create, organise, 
store, manipulate, and retrieve 
digital content 
● Recognise common 
uses of information technology 
beyond school 
● Use technology safely 
and respectfully, keeping 
personal information private; 
identify where to go for help and 
support when they have 
concerns about content or 
contact on the internet or other 
online technologies 

Are all photographs real? 
This lesson introduces the concept that images can be changed for 
a purpose. Learners are introduced to a range of images that have 
been changed in different ways and through this, develop an 
awareness that not all images they see are real. To start the 
lesson, learners are first challenged to take their best photograph 
by applying the photography composition skills that they have 
developed during the unit. 

 
We should always question if a picture that 
we have found is real. There are always 
reasons why someone may have changed a 
picture to make it look better.  
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Why is God important to Christians? 
What do Christians believe God is like?  
Is God forgiving? 
What do we know about Jesus? 
What did Jesus teach Christians? 
What are Christians like today? 
What is Advent? 
Why is light important at Christmas? 
What is the story of Rama and Sita? 
Why is light important at Diwali? 
What is Hanukah? 
How is light important to Jews at Hanukah?  

 

 MK Local Syllabus 
Skills 

Learning Lesson Knowledge 
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Behaving  

Belonging  

Why is God important to Christians?  

 

Children understand why God is important to 

Christans by exploring the idea of having faith 

in something you can’t see and discovering 

how Christians communicate with God. They 

can explain what Christians mean by ‘God’, 

explain how Christians communicate with 

God and can talk about the relationship that 

a Christian forms with God. 

 

• Christians believe in one God.  

• Christians communicate with God through prayer. 

• Christians believe that God is the creator of the universe, 

including the heavens and the Earth. They believe that God 

is all-powerful and forgiving. He sent Jesus Christ, His son, 

to die for the forgiveness of human sin 

https://www.bbc.co.uk/teach/class-clips-video/religious-studies-ks2-what-is-christianity/znshvk7
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What do Christians believe God is like?  

 

 

To understand what Christians believe about 

God by exploring God’s characteristics and 

learning about the Holy Trinity. I can talk 

about some characteristics of the Christian 

God. I can describe how Christians might 

think of God in different ways. I can explain 

the meaning of the Holy Trinity. 

• Christians believe in a God that is loving and kind. 

• God the Father refers to God being loving, kind and 

forgiving and watching over all living creatures. Many 

Christians will say the ‘Our Father’ prayer to thank God. 

• God the Son refers to Jesus Christ, who came to Earth as a 

man. Although Jesus is the Son of God, he is also God in 

human form. Christians believe that Jesus died for the 

forgiveness of human sin. 

• The Holy Spirit refers to God’s power in action and the 

impact of His force. It is not a person, but a divine force 

that, Christians believe, created the universe and 

everything in it. 
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Is God forgiving? 

 

To explore the meaning of forgiveness in 

Christianity by learning about sin, the Fall and 

the nature of God’s forgiveness. I can retell 

the story of Adam and Eve. I can explain what 

forgiveness means to Christians. I can explain 

why Jesus is important in Christianity. 

• od’s forgiveness is permanent. 

• esus taught about God’s forgiveness. 

• od’s forgiveness is free. 

• hristians should try to forgive others, as they have been 

forgiven by God 
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What Do We Know About Jesus?  

 

To understand why Jesus is important to 

Christians by exploring who Jesus was and 

some of the main events in his life, including 

his death and resurrection. I can talk about 

some of the ways that Christians describe 

Jesus. I can recall some of the events in the 

life of Jesus. I can make links between what 

Jesus taught and what Christians believe and 

do. 

• od the Son refers to Jesus Christ, who came to Earth as a 

man. Although Jesus is the Son of God, he is also God in 

human form. Christians believe that Jesus died for the 

forgiveness of human sin. 

• he cross is the most important symbol of Christianity. It 

represents the sacrifice made by Jesus when he was 

crucified. 

• Easter is the most important festival in the Christian 

calendar. It celebrates Jesus rising from the dead, three 

days after he was executed. 

https://www.bbc.co.uk/bitesize/topics/ztkxpv4/articles/zvfnkmn
https://www.bbc.co.uk/bitesize/topics/z9b2p9q/articles/z2kcdnb
https://www.bbc.co.uk/bitesize/topics/ztkxpv4/articles/z4t6rj6
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What did Jesus teach Christians?  

 

o understand some of the values taught by 

Jesus by exploring his teachings and what 

they mean for Christians today. I know that 

Jesus’ teaching was recorded in the Four 

Gospels. I can recall some of the parables of 

Jesus and suggest what they might mean. I 

can make links between what Jesus taught 

and what Christians believe and do. 

• Jesus told parables to explain his teachings. The Parable of 

the Good Samaritan teaches people to love their 

neighbour. The Parable of the Lost Sheep teaches that God 

loves everybody, no matter what they may have done. 

• Jesus taught about the goodness of God. 

• Jesus taught how to be kind 

• Jesus taught about God’s forgiveness. 
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What are Christians like today?  

 

o understand how a Christian might live their 

life today by thinking about how the Bible is 

used, discovering how a Christian might show 

their faith and learning about some Christian 

charities. I know how a Christian might use 

the Bible in their everyday life. I can explain 

how a Christian might show their faith. I can 

give examples of how a Christian might put 

their faith into action. 

• Worship: honouring and giving thanks to God 

• haring the message: spreading the message of God’s love 

• Putting Jesus’ teachings into action: showing kindness and 

love to others 

Step
 1

 Ligh
t an

d
 D

ark 

Believing  

Behaving  

Belonging 

What is Advent?  

Children understand what Advent is and its 

importance to Christians.  

 

• Advent is the start of the Christian year. It is when 

Christians start to prepare for Christmas. Churches display 

an advent crown or wreath. These usually contain five 

candles, which remind Christians about the light of God 

coming into the world through the birth of Jesus Christ. 

https://www.bbc.co.uk/bitesize/topics/zdykjxs/articles/zbjnp4j
https://www.bbc.co.uk/bitesize/topics/zdykjxs/articles/zbjnp4j
https://www.bbc.co.uk/teach/class-clips-video/what-is-christmas-like-for-christians/z4xcjhv
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Why is light important at Christmas? 

 Children learn about the importance of light 

at Christmas, how it is used and how 

important the celebration is to the Christian 

faith.  

• Christians use lights to help them celebrate Christmas. 

There are many types of lights, such as candles, tree lights 

and hanging light decorations. A star is often placed on top 

of the Christmas tree, as a reminder of the star that led the 

Three Wise Men to Bethlehem. 

• Light is important to Christians, as they believe Jesus to be 

the ‘light of the world’, bringing light and hope to people, 

even in times of darkness. 
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What is the story of Rama and Sita?  

Children learn about the story of Rama and 

Sita and its significance to Hindus, retelling 

the story using traditional shadow puppets. 

• Diwali celebrates the victory of good over evil and light 

over darkness. At Diwali, some Hindus remember the story 

of Rama and Sita returning from exile, where their way 

home was lit by lamps. Hindus light diva lamps at Diwali to 

welcome Lakshmi into their homes. 
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Why is light important at Diwali?  

 

 

 

Children create their own lamps, learning 

about how Hindus use and celebrate light 

during Diwali.  

• Fireworks are set off during Diwali celebrations. 

• Diwali is celebrated by Hindus and Sikhs in October or 

November. It is the start of the Hindu new year and lasts 

for five days. The word ‘Diwali’ comes from a word that 

means ‘lighted row of lamps’ 
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What is Hanukah? 

 

Children explore the story of the Maccabee 

Brothers and why Hanukah is important to 

Jews.  

• Hanukkah celebrates one of the greatest miracles in Jewish 

history. After their temples were destroyed by the King’s 

army, the Jews found a tiny amount of oil at the temple in 

Jerusalem to light a menorah. The menorah had seven 

branches. It kept burning for eight days and nights - a 

miracle! 

https://www.bbc.co.uk/teach/class-clips-video/religious-studies-ks1-the-hindu-story-of-rama-and-sita/zdtmnrd
https://www.bbc.co.uk/teach/class-clips-video/religious-studies-ks1-the%20christian-story-of-the-first-christmas/z7fp382
https://www.bbc.co.uk/teach/class-clips-video/religious-studies-ks1-the-jewish-story-of-hanukkah/z47wxyc
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How is light important to Jews at Hanukah?  

Children learn about the Menorah, its 

significance and how light is important and 

special to Jews during Hanukah.  

• A Hanukkah menorah has nine branches, not seven. The 

branch in the middle, holds the candle that is used to light 

the others. On each night of Hanukkah, a branch of the 

menorah is lit as a reminder that God is with you, even 

during difficult time 
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https://www.bbc.co.uk/teach/school-radio/assemblies-hanukkah/zj3h2v4


 

 

Each unit is centred on a Social Question, where children are encouraged to think deeply about the world, their communities and 
their relationships with others. The Social Question evolves as the children move through the scheme while encouraging them to be 
responsible and kind citizens of the world. The songs in each unit have been carefully chosen to support the Social Question.  
‘How Does Music Help Us to Make Friends?’ 
‘How Does Music Teach Us About the Past?’  

 

 
 


